DOCOIEIT RESQIE 



ED. 123 654 



CS 202 748 



AOTHOfi 
TITLE 
PdB DATE 
NOTE 



EDRS PBICE * 
DESCRIPTORS 



ABSTRACT 



Huzic, Veronica^ 

Writing Description Osing Details fiodule. ' 
76 

32p.; Unpublished study prepared at the Hilliaasport 
Area Coiiunity Callege; Not available in. hard cdpy 
du% to marginal legibility of ori<ginal docuaent 

HP-$0i83 Plus Postage. HC Not Available froa EDRS. • 
♦Coaposition. (Literary) ; ^Descriptive Writing; 
English Instruction ^Expository Writing;. Qigher 
Education; ^Lesson, Plans; Secondary Education; 
♦Writing Skills ' 



* This Moduli concentrates on descriptive writing as a 
means of |:raining students to be acre precise in tbeir diction and to 
provide adequate detail. The aodul^ attempts to offer students in 
English classes learning experiences similar to the ones thay might 
experience in shop classes. The module is set up for individualized 
instruction and includes many stmaent-den'dered activities as a means 
of permitting the teacher to offe^ help. Included in this module are: 
^the objectives of the program, content outline., suggested lesspn plan 
order, vor)csheets and directions for paragraphs, worksheets and tests 
fer details, materials for student evaluation, and transparency 
masteirs*. (TS) / , • , 



♦ DcJcuments acquired by ERIC include many informal unpublished * 

♦ materials not available froa other sources. ERIC aak^s every* effort ♦ 
to , obtain the best copy available* Nevertheless, item'*^ of marginal ♦ 

♦ reproducibility ar6 often encountered and this affects the quality ♦ 

♦ of the micrdfiche and hardcopy reproductions ERIC makes available ♦ 

♦ via 'the ERIC Document. Reproduction Service (EDRS).. EDRS is not ♦ 

♦ responsible for thii quality of the original document. Reproductions ♦ 
• ♦ supplied by 3DES are the best that can be mtide from the original. ♦ 



in 

sO 



»^ \ 

us OIPAfTMlNTOFHCALTH. 

lOUCATION AWILrARC . 
"NATIONAL INSTirUTC OF 
fOUcXriON ' 

THIS DOCUMENT HAS ^iE€N KEPKO* 
OUCEO EXACTLY ASyiCElVEO FROM 
THE PERSON OR ORGANIZATION ORIGIN* 
ATINOIT POINTS or VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRE- 
SENT OF/ICIAL NATlONAi INSTITUTE OF 
EDUCATION POSITION 0R> POLICY 



I^IRITING DESCRIPTION 
USING DETAILS 
IflODULE 



ri 
ERIC 



Veronica Wuzic 
The Ulilliamsport Area 
Community College 



Prepared for teachers of English' 
aesigntd vocational students 
February, 1976 



0 



BEST AVAF ABLE COPY 



TABLE OF CONTENTS 



Preface t ^ — ^ 

Objectiv/es ^ ^ 

•Content Out.line .p---------------- ------------ 

Suggested Lesson Pl'an Order • 

Worksheets and Directions for Paragraph 

Worksheets and T,pst for Details r 

Student .Evaluation 

Transparency Masters 1 — — ' 



PREFACE 

' ' ' 

The first module prepared for this aeries concentrated on 
writing expository paragraphs. As was stated in that module, expqsi- 
tory writing involves skills applicable to many ^writing experiencest 
the wri ting of letters p. me,f)orandai and> essay tests^'* 

To sharpen those skills, this module concentratear on descrip- 
tive writing As a means of training the student to .jje moreVprecise in 
his diction and to provide adequate detail. This module can be intro- 
duced after the student has received instruction on paragraph construe- 
tJon and organization, as those competencies will be helpful for this 
next experience* However, because this writing experience has a dif- 
feirent approach to pre-writing, those firs| competencies are not 
pr e^-r equisi ties . ' ^ • 

Like the first' module, this one attempts to provide simulta- 
fit ops activities so that^ the teacher is free to work with individual 
students on their writing. Also like the first, this module cbncen- 
trates on the paragraph unit. The rationale for so doing is that the ^ 
major principles of clear, correct writing can be taught by means of 
ths paragraph unit. Woreover, the conferenfce approach is facilitated 
When the teacher has shorter pap.ers to deal with. 

Jhe spelling module can accompany tKJ^^^s unit. Everyday Word 
liborksheets should be completed with words culled from t^ie students* 
written work. Curricular Wotds Workbheets may' come to a momentary, 
halt depending upon the vocational program but should be renewed as 
students are introduced to new terminology in thair shops. 

If yout school owns the SRA Cpntemoorarv Composition , a sist 
of l^ansparenciqs which deal with a ^ide variety of topics related to 
writing, Onits III and IV in particular are appropriate adjuncts to 
this module, j Some of the materials in this module are borrowed from 



gj^^that SRfc. series. 
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■ . OBJECTIVES 

f * 

Terminal Object ive 

The sbudent vM^ Hp able i*o wrUe. a Je^^cripti^e paragraph of 
appr o5:iMatoly '^'^o - 200 words In whiCh he cltM/ionstrates an 
understand Inf^ of parapjraph o^jjan-i-a^ireri- and an ability to 
incluJo exact diction. ^ . 

t ^ 

Enablln.p; Objectives 

The student will be , able to select and limit a topic for treatment 
in a de/icriptive paragraph. ^ ' » . 

Tno student will be able to draft a list uiF approjcima^tely 2$ . 
detail:; which focus directly on the physical aspects of ,the place 
he has chosen to descr-ibe. 

The student will be abl^ to define abstract , specific , and concreti 
' 0:5 thore termcs relate to detail. 

Gi)fon ton sentence'^ containln,^ abstr-oct details, the student will 
be-^able .to t>trenRthen those s^ntencess by using specific and/or 
concrete detail:^ with 80$^ success. 

The student will evaluate his li^-t and incorporajxe-'^ecif ic and 
concrete details. 

The student will be able to order his list of details into main 
parts or subdivisions of his topic. 

The student will be able to write the first draft of his paragraph, 
• following the second pre-wrlting worksheet ancf will include 
introductory* and concluding matter. ^ ^ 

The student will be able to include signal words that set off the 
main parts and which lend coherence to the paragraph. 

Given ten sentences, the student .will be able -to identify weak 
verb forms and replace them with more exact verbs. 

The student will evaluate his verbs in his first draft and replace 
\ weak, listlesc verbs with rnore exact ones. 



1 . 

* 

CONTENT 0UTLTMT3 


• 


. ' There are two concur ^^ent Inf ti uctional areas: the writing of 


the descriptive paragraph and the use of exact diction. The aspects of 


diction covered here have been restricteo to Just ipecif Ic/concrete 


details and replacing weak verbs. The - rationale for including only that 


material is that it is most basic to the writing experience. Other diction 
concerns euphetnism, cliohfl, rflrt^nrtsnny, ^.r. , ^M=^^44-rnmflr-^f^71 Intor 


un.' c . 


* The cwitching from -.nmno.'di- ion to the work on details . is. designed 


to 'permit ca^ry-over of the diet. j.on v,ork to the students' paragraphs. 


That . switching is s«t up in the suggested Lesson Plan which follows. This 


outline lists chrorrology within he two m!..ior areas, writing 


tne descriptive. 


DaPaffI*Anh find \nc*llidir\cr pyar»'h *rii f»f ■? nri 

I.' The Paragraph 




A. Solecl-ing and Jimiting the topic 




B* P1^0-wriifcing 


t 


^ ^ !• Listing details 








C. First draft 




!• Introduction, body, conclusipn 




2. Signal words ^ 


r 


D. Pinal' draft, Self-ana. y.sis check sheet 




^ II. Petails ^ 




A* Abstract V ' 

B* Specific ' . 




• 


C. Concrete g ^ ' 




D, Verba - 








2. Indistinct image * . 

ERIC ^ 6 , - „ 
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SUGGESTED LESSON PLAN ORDER 
Introduce the, writing task by reviewing LUe sample student paragraph. 
Ask the class to consider the questions about its structure. The 
structural devices, hopefully, will be i epeated in the paragraphs the 
students will write. Don't leave that paragraph until you are reasonably- 
^iiat the concepts of txpyxs , ^arts, order , "and signal yords ar« 



understood . ^ ' - ' „ - 

THEN : ■ f . * 

Competency Level One: , • , * 

1. Selecting and limiting topics for treatment within a paragraph 
^ unit 

• a. Choose a r^lace which 'is. faniliatr, one visited several times 
i). Choose a place which is small enough for a close look. The 
sample paragraph does appear to violate this principle; 
however, the writer*s focus was on the general seasonal cycle 
un<l its over-all effect on the Andes. Here you might repeat 
the claosif icat ion process that can help get a subject area 
down to size : 

America 
, ^ V 
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East Pehn s y 1 V an ia 

^^e.r.t Coast ) 

South Coal regions 

New England * 'Shamokin 



Midwest 



' , strip 'mines (possibly ta^CQ 
off on this point) 



0, Chnose a place that has, for some reason, become a strong 
memory and/or has unusual characteristics. For example. - 

■a 

'describing a room could work if^ there were some dominant 
trait. A student paper focused on the- family parlor; the 
paner worked because the description noted the room's 
function as a family museum: a lamp, once kerosene now 

7 , 



electrified, belonging to a i^reat-grandparent ; a [|00-day 
(Slock brought' f i om Germany by a grandfather after World 
V/ar I; a painting created b^ an uncle-artist; a dry sink 
belonging ,to a greaf-aunt; a ceramic plant stand designed 
by the mother/ etc* 
2. List details about the place ' , 

a. Pocus only on the nlace itself, noting physical details 
Avoid noting events that happene^ there; iT the place is 
ir^portaiil ^niy l>wC ...t-e nv us no'aUd events, drop that place 
'tnd try anoVhiM *. . 

Allow perJiapr twenty minutes i''or sl.ndents to work in class on this pi*^e- 
•••rifcing; clrculote m-.l he lp lead thpoi to potonhiaT ibopics. A date by 
v;hich that 11 t l.p ro ooriplete oan be set jf out-of-class work is 
assi-:ned. If not, let the list rLt dO'^nant while instruction pn details 
is rriven. ■ » ' *\ ' . 

ComVetency Level Two: 

1. Urltin^ specific and concrete details 

a. Introduce the terms - abstract, specific, concrete - \ 

ti anciparency masters in the appendix* facilitate this 

definition. Explain that written and spoken communications 

often involve primai^ily abstract or general language, a 

lazy, unimaginative habi;t most of us develop, *'How was the^ 

movie?" — "Interesting." The response offers no real 

information except that the Viewer has a somewhat positive 
/ft — 
eaction. The purposo of intcrruptlnp; the writing instruction 

and procosE hero is "to force that list of details bo become 



0 



b. Wor\c8heet8 1 and 2 C9n b« don» In class or aaslgnedt Rtvltw 
them In class, asking students to share their sentenoes. 
2. Competenc^r teat on details 
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Rsturn to paragraph pre-wrltl?fg; coTipl«te and r«fln« th« list. Conptttpey 
Irt writing •xact '^•tails phoui<l^ei carried ovar to thla llat. 

Competency Level Three: ^ » . 

laj'Orflerlng the details * 

aa Explain that the list of details Is a randoTJ collection th^* 
Is now ready to be placed ^n a kind of Informal outj|.lne« 
The pre-wrltlng sheet 2 Indicates the, principles being 
applied. First, try to group related details and see If 
there Is any observable plan. This work can oe done on the 
list itself by numbering. At this point the teacher must be 
ready to help; often order *1b obvious although the student- 
writer cannot see any design. 

b. Explain that the ordering of details Into parts will ' ^ 
facilitate. the adding' of signal words. To the right, further 
along, next, *bove. In the eu-ntjer, In the fall, at night. In 
the morning, along the path these kinds olj directional 
signals provide unity and help the reader^s eye to see as 
the 3tudeht*wrlter sees. A reminder here about the signals 

* ■ V • ^ • 

In the aample paragraph night clarify. Studenta need not 
worry at this point about including auch phfaaea tut a 
re/nlnder tl^at orie'r will help with this component w.111 fore, 
thein to be novlng/ln that direction. 
2, Complete pre-wrltlng- 2; <€ncouwige students to work together/ 
« • 

9 
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8 

\ * . 

\ 

1. WrJtlng the first draft' 

a. Beginning t nate the need for aoiie kind of Introductory tnatUr 
All 'that may be needed la an IdentlfTcatlon of tbe place by 
name In the tlrsl sentence or a gene rail zatlort about the pl«« 

a 

lour parlor reprerjenta three p4nerj%tloria of the Sm'lth ^faully* 

\ was the teglnnlnj^ uaed by the student who wrote the paragraph 

to ' ■ • 

alluded^earller. . ^ 

b. Middle: tell th« students that pre-vTrltlng 2 fonns the body 

• •■ 

of the paragraph. Expann those detalla Into atntencea. 
. c. Sndlngi rewltv? the student that soiie sort of final word la 



necessary. It may be unimaginative 



on thla first paragraph — 



"My tree house Is really ope of a kind" or It nay be the spot 
to note the dominant Impression as^ln the Andes aample. Don't 
" * force s^nlus here; settle for a ao^-so ending. 
2. Work In signal words: In sopie parfligra;>hs students will have 

automatically signalled the' parts; In others they wlli need aom* 
. help. As you cha.ck progres-s on the first draft, fc^ sure to fore* 
the students to notice th'it signals are or are not there. % 
When most of the cI.ibh Is finlshM or nearly finished with the fli-at 
draft, and you hive had time with each student to cneck hla progreaa, . 
Introduce this final Instruction. \ , • 



Competency Level Five:' ' ^ 

1. Replacing weak verbs ^ 

a. Ju2t 10 abstract details deaden wrltlnc- so do weak, * llstlesa 
verbs. To Be attacked ar- foftjs of to be: "la, are, was, were, 
be, Exf>liln thsit not, al^sys cm those verba be replaced, 

^ O^. , but that a writer should tri' to avoid their over-Ziae.' The 

^ • ■ .10 .f', 



■ ■ • ■ - . ' 9' 

VolK^^;aeon paragraph trancpr3r?fjcy v^lth overlay Illustrates 
thd proble-n. Revlse-J pa rag rap- on secotra transparency 
Illustrates the value of replacing the underlined verbs, 
fc. Another verb problem Is sifill'ir to the use of abstract details 
^ uelAg verbs that give an IndUt 1 net , linage. For exa-nple, Ha 
walked slowly is less expre^-.slve than He Inched along* The 



transpar'^ncy with ssnten-ces contalnlnp this type of verb 

'"weakness s}iould help st^iients Identify the problena. ' 

The worksheet can be. complEtea In or out 9f- cla«3 and olacuasei. 

^ * Then aslc the ctudent-s to return to t|helr first draft, evaluate ■ 

the verbs, stren^th-en them v;henever iposplble . . - 

After a flndl check of the firat draft, studeWts should be' encouraged to 

act as oroof readers for one anotner. The flna^l draft snouid be written 

accoidinp to the specifications on format set by the teacher. The Self- . 

Anai;^^i>ls Ch^cX Sheet sho'jid be co-npletcfi and sub'nltte^ with the finptl 

draft; ^ 
♦ • • 

The ev-^luation techniques introduces in the first -nodule are applicable 
jaere.. Evaloato' th3 pa:j'ar accor ding to the ci iterla listed on tne Self- 
Analysis Ch-3ck Sh>?et. Avoid '^arKi^ji.c^ up" the laoer with counents, proof- 
' reading 3\mbols, undei lininrr, .Qtc. \ check mark by an error can retilnd 
the teacner to review th-it Lroblera. DMrlnr the cortf er^ nee with the student 

v 

to review his v^ork, hiscu^s each error and explain why it needs correcting 

* * * 

ana show how to correct it. Remind the student th-n the grade earned^ 
e^coui.asi3es only th'^ criteiia bet on the C^^ck Sheet ind* that, -for ^hls 
p'^racraphi" the other ci n^r'O hav^ not b^^'^^n considered. 

I 

* Additional descriptive p'*ragrt^ph3 can b'^ a£slj|;ned. In all .cases, insist 

\ * 

^ -^n t1\t* ting; it neei not be ror/naLlzed with prepared J^heets, but 

ERJC :. , 11 . \ 
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you sho:n^'^.sk for chsclt^ along t)>e"Vay, %ke' pre -sir itln^ Tot each 
as5i*i^:nm4nt. A par-i^raph translai,ing come lan^SQ^pe paln^ln^^ to ^aper» 
a paragraph des^prielng *i person, a< paragraph .^describing ''My Dreana Kitchen/ 
Workshop^ DeSrDou arc of tt.cse ./ould reinforce the co^!^tr&ncles covere* 
In this -jnlt • 



\ 



\ 
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THT? ANDES MOUNTAINS 

/ 



Along the winding -pa^ha of the Goya Country Club in the Anrfes 
MotiHtaina, the view dlaplnya everlaatlng beauty. Tn the winter of 
every ye^r, the skiea art* aatiarated .with preclpitative clouda*. The 
Vn<^w arcumulates over^hn, winter months and blanketa the. nccky peakai ; 
wnd thf^ mttssive international road system. Then the spring' ctomes; the 
3ky tranafprms toVdeelp t?lue color, full of sunshine. The heat from 
/ the -un radiates so intensely inlplaces that.tjhe snow begins to melt, 
producing a massive system of streams and rivers. When summer returns, 
ni^ snow Jisap^pe^rs. The aky turns to a deeper blue color, and it^ia' 
. lotted Kitti^beaMtlful wll<J| birds from the north. The peaka-and cliffs 

'* ' ' / • » : • 

tower "high- aboVe^ the earth, easlly/yislble from far away. The rpad . 
tyrten is Uncovered, and people from all parts of the world ara making 
ur.e of it r Below, the. green Valleys absorb the water from the ^rivers 
and strAims. Later, fall returnsas do the gray clouds. The brook9 are 
* -dry and Usel^ess now.- Soon winter will be back, and the climatic cyAle 
will be started onqe again. . 



4 



StuUent paragraph 



The paragraph, "The Andes Hountalns", Is aa example of the kind of 

V 

paragraph you wll^ be aake^ to produce. To get^the most help from it^ 
.look more olosely at the wiiy It i8| put together - its itruoture..^^ 



1. Vftiat is the paragraph ^afciout? 



2. Underline all the physlpal details about the plaoe. Do they all \ 
foous on the place Itself T 

t 

3« Do you notice any ordorT What la itT Is the order properT 



If. On the basis of your ansiwers'^to the questions #3, are the 

main parts of the paragraphf Vfhat words signal those main ^artsT 




When the student wrote this paragraph, he followed a writing plan. 
He did not just sit down ajpd Immediately put sentences together to 
form this paragraph. In composing your paragraph, follow tho^ same 
steps he did by completing the worlcsheets that follow. 
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Paragraph Describing a Place ' Pre-w]*iting 1 



Name Date 



(What place have you decided to write about? b 



y Mnko a liat of everything you can think of about, that place^ Pocua on the 
/ physlcaL aspects of the place. Doa*t bring in events that happened there 
or people in the place. ' ^ 



Tiry this : put yourself in the place 

what, do you see nearby? far away? 
what do you hear? smeTl? * 
light? dark?, colors?* 

does the place change when the seasons change? . 
\^ does the 'place change at different times of day? 



)'■ 



|To\M just r>ji.art listing tho^e physical details; you don't need SQntonce?^, 
J'int%^et the details out of your head , on to paper. Aim for 2^-3P* Ask 
your teacher to checl? your list when you finish it. 



15 

ERIC 



14 



Paragraph Describing a Plac^ 



Pre -writ infa; 2 



Date. 



Ynur Hot ifl probably a ran^fom collection of details/ Now you must put 
thorn into an order that uill enable your readers to see the place as yoii 
see it. ^ 
describe by going from left to right or right to left 
describe what is outsidSi moving in/ toward the middlf 
ieacribe by moviq|g from morning to night , or season to s^eaaon 
describe by going; from front to back 

describe by going froni least important to most important 
_ The kind of orJer you choose will, of course, depend on the kind of 
/details you pujb on the first worksheet and the kind of "picture" yop 
^ want your readers to see. . 

This part of the pre-writing requires you now to order ^hose details. 
• Try to put' related details together to form the main parts' of the paragraph* 
Ask for help if you can't get started. This worksheet must also be checked 

^when you finish it. You may have from 2/to parts. r 

• - i> " 

Topic i J— . . 



Part 41 is about. 



details : 
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Part #2' i3 about 
details s 



Part J(3 is about 

i 
( 

: details : 



"jai! t is about 




details : 



I 

/ 

J 

/ 



Paragraph Describing a Placie 



Plrat Draft 



Now you are ready to put yojur paragraph together. Follow your pre-wrltlng 
worksheet #2. Don^t worry about apelllngi punotuationi ato; oonoentrata on 
working yo\ir liat Itema into aentenoea that will help your readera aet what 
you aee. When you finiah» go over your work. * 



• Do you have word a aignaling the main parte aa the saaple 

paragraph did? If not, work the^ In/ 

- Does every detail focus on the place? 

^Are the detaila ajpeolflo rather than general?/ 

- Check your papeX f or 



apelling 
punc^^ation 
compile aentencear- 



/ 



vnien you are finished with your first draft, asK your t.aoh.r *to ch.ck it. 
After that check, you ar. ready to write your final draft* 



\ 
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Paragraph Daaoribing a Plaoe- 



Name. 



Self-Anal78ia Check Shaft 
Topic ...... — — — 



After writing your final draft, raadlng It to chack for arrbra-, aaklAg 
another atudant to read It aa a doubU cheek, rate your work on the 
acale below. 1 - low 

k - high 



2 . 



1. Was your. topic choice a wlae one; 
that la, was the place you choae t\ 
describe the right "aUe" for* a 
paragraph? 



2. Did yoii succeed in getjtlng a picture- 
on paper? 



3. Do the main parte stand out? 



I4. Have you Included signal w,QrdsT 



Do all your details fQcus on the 
place Itself and not <m events ' 
that happened there or on the 
feelings you assoclat^t .with the 
..place T 



6. Are your details apec|flcT 



7. Are your verbs. exact; have you 
trl«d to avoid weak verb forms? 



0. Have you, included a beginning 
and an^ ending? 
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1 ^ 

1 ** 


1 1 1 

1 .^11 i 


1 I ^ % 
1 ^ 1 


1 • 






i ^ i i 




i i \i 






f ~ ' 'i 


1 1 I ^ I ' 



t 

Writing Speoifio Details >^ Worksheet 

1 ' 

Name ...... . ^ Date ............ 

Dovelop these abstract atqitementa by adding one or nort speoifio details* 
You nay keep the abstract and add the apecifl^c or rt state the ibstraot in 
apecific terms. . , 

Example: The iron w«8 hot. (abstract) 

The iron wi^a hot^ .about 220 degrees, (specif io detail added 

TKe tewparature of the iron was 22Q degreei. (restatement 

• * • " 

in speoifio terms) 

1. It rained hard. « * 



"2. Grandfather V/ilson is s very old man. 


3^ I dro\re rapidly. 

r 


\\' H« lifted a gr*at weight. 

9 

1 ^ / 

*■ ' *^ 


She is a heavy woman. 

* \ 

\ 




1 




b. The day was warm. \ ' ^ " 




• V 




7. He ate a big meal. \ 

V \ ' 






/ 

/ 
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Writing Conoreta Details 

1 

♦ < ■ , 

Tho sentences that follow sre sbst^ract ststsments. Msks them mors sxaot 
by (1) adding a concrete Retail to the abstract and letting the two stand 
side by side or (2) dropping the abstract altogether and rspUoing it ' 
with a concrste statement. . ' 

Example: The iron was hot. (abstract) 

The iron was hot onou^ to hiss when it touched the damp 

handkerchief, (concrete detail added) 

4 

The iron hissed when it touched' the damp handkerchief. 

(abstract hot replaced with concrete detail) 

1. It rained hard. * 



ly 

Worksheet 

Date ....... 



2. Grandfather Wilson is a very old man. 



3'. I drove rapidly. ^ 



[|. Ho lifted a groat weight. 

♦ • 



5. 


.«^he 


is a heavy woman. 




f * 


6. 


Tho 


day was warm. 

■ -t * 


• 

i 


• 



7* He ate a blg^ meal. 



2C 



Writing Details 



Competene^ Test 



Name 



Date ................ rcore 



Tho^ sentences that folloy are abstract statements. Make them more exact 
by using either specific or conortte details. As you did on the "worksheet 
you nay keep the abstracf and add the more exaot detail or you may drop 
the abstract altogether fnd replace it with a more exact statement^ 



1. We took a long walk. 



2. 


ChT basketball team hi|d a successful season. 






3. 


Tom is really fat. 




- 


li- 


He ran fast. 


• 




5. 


Yesterday's temperatures were high. 






6. 


The music .was loud. 






7. 


Our cafeteria is too crowded}. 






0. 


It is a large roome 






9. 


The garden la planted yith lots of flowers. 






10. 


My closet is a meSs. 







A1,low ten points for each sentence; a score of QO points Is required to 
pass this competency. 
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Replacing Woak Verbs - Worksheet 



fJnmo '^.^ „ D^ti 



The sentences below contfln weak velrbs. Improve the sentences by 
substituting strong yerbf. Write the sentences. 

LtTh'e driver -drove his ifruck down the road. ^ 



John walkod Into .the room. 



. - 3. There were fjirls screaming in' the bleachers . 

,M . \ . • ^ 



h. Tree3 are on both sides of tho drlvevjay. 



5- Mary spoke quietly. 



i 

6. Skiers akiled down the slopes. 



Student Evaluation of the Paragraph - Detail Module , 

« 

Although the writing you >iave begun in this unit will continue , " the' 
instruction is pretty much complete. Would you please respond to these 
'luea'tlons about the unit: the teaching, the materials, the activities. 
You nood not identify yourself. The purpose of the evaluatl6n is to allow 
your teacher to get your reactions and improve the unit. 

1. Was the teaching paced right for you? V/as thtrt enough tifne spent on 

a) selecting and limiting the t^opic no 

b) writing rspec|fic and concrete details y oB • no 

c) ordering details yes no 

d) putting the paragraph together " . yes no 

e) replacing we^k verb* " yea . no 

. 2. Did the sample student paraj^raph givo ^oii some idea about, the kind of- 
plnnning that needs to go into a paia,-;/iph? • yes _____ no 

3. Did you'find tha pre-writirjg. worksheets useful; did they help you 
with the actual writing of the" paragraph?, , , yes . no 

1|. Did the 



Did the transparencies used on the oveihead projector help ypu 
understand the prpblema with details and with verbs? . yes 



no 



5. Did you find the workshop sessions worthwhile? ^ yea no 

6. Did you feel more confident about your work because of the ahance for 
individual help from your teacher?^ yes no 

, 7. Wa? it helpful for you to have your writing checked by another student? 

« ' yes , no 

8. Did the Self -Analysis Check Sheet help you evaluate your own work? 

yes no 

. 9. Did you un(^eratand the teacher's evaluation of your wri'tlng better by. ' 
going over the paper than you would if the paper had been returned 
with the errors marked in red? yes no 

10. What was the strongest feature of the unit? — . 



/ 

7' 

/ 









/ 


11. K^f^t: was the weakest feature of the unit? - 







12. Would there be value' to you of other units that uae this same, approach? 

\ - ' y«'"' _____ 
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